












































 

  
 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF WEST END TE KURA O MORERE’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of West End Te Kura o Morere (the School). The Auditor-General 
has appointed me, Sarah Jenkins, using the staff and resources of Silks Audit Chartered Accountants 
Limited, to carry out  the audit of the financial statements of the School on pages 2 to 20, that comprise 
the statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

 present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
 
Our audit was completed on 28 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related 
to going concern and using the going concern basis of accounting, unless the Board intends to close 
or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

 We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 
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 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

 We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

 We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 

 We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Responsibility, Statement of Variance, an Evaluation of the 
School’s Students’ Progress and Achievement, a Statement of Compliance with Employment Policy, 
and a Statement of KiwiSport funding. The Board is responsible for the other information that it 
presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Responsibility, Statement of Variance, Evaluation of the School's Students' Progress and Achievement, 
Statement of Compliance with Employment Policy, Board Member Schedule, and Statement of 
KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
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In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code 
of Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) 
issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 
 
 
Sarah Jenkins 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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List of all school board members 
You may like to list the names of each school board member who have served on the school board 
during the year, and the date on which each member will finish their term. 

Board member names Date that the board member’s term 
finishes 

Craig Thorne September 2028 
Penny Fitzpatrick September 2028 
Kristine Craddock September 2028 
Sam Grover September 2028 
Villami Sifa September 2028 
Rachel MacAvoy September 2028 
Hamish Hislop Principal 

Statement of variance: Progress Against Targets 
In 2025 we had 3 major targets. There were targets to improve the achievement levels of a group 
of priority students identified across our school. Below are the results of the interventions to 
support learning. 

Reading priority students 

Reading Target group- 13x Year 5 students are  identified for targeted intervention. 

Actions 
● Targeted teaching and intervention: Effective targeted strategies

supported the accelerated progress of the 2023 Year 1 cohort (initially
84% below expectation).1 

● RTLit support: A small cohort of Year 4 girls identified as at risk in
2024/2025 received targeted support from the Resource Teacher of
Literacy (RTLit).1 

● Tier 2 small-group support: The Structured Literacy Teacher, Michelle
Allemann, provides Tier 2 targeted support for students at risk of reading
difficulties. This includes an extra 30 minutes of daily, evidence-based
instruction focusing on phonemic awareness, phonics, fluency,
vocabulary, and comprehension, offering intensive, explicit instruction,
pre-teaching, and immediate feedback.1 

● BSLA-focused assessment: The Junior Team, now fully trained in the
Better Start Literacy Approach (BSLA), transitioned to a BSLA-focused
assessment process to effectively inform both learning and teaching
strategies for all students

What we 
achieved- what 
were the 
outcomes of our 
actions, what 
impact did our 
actions have 

The targeted actions resulted in pleasing and sustained progress across priority 
groups: 

● Accelerated Cohort Progress: The 2023 Year 1 cohort, after receiving
targeted teaching, moved from 16% achieving at or above the expected
level in 2023 to 77% as Year 3 students in 2025.1 

● Māori Student Improvement: Overall Māori student achievement
showed a significant 12 percentage point improvement, rising from 66%
at or above expectation in 2024 to 78% in 2025. Māori female
achievement improved by 11% (from 70% to 81%) and male Māori
achievement figures showed significant positive development.1 

https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit


● Male Student Achievement: Male reading achievement showed a
positive upward trend, increasing 9 percentage points from 66% at or
above expectation in 2024 to 75% in 2025, indicating a measurable
impact from targeted strategies.

● Female Student Achievement: The at-risk cohort of Year 4 girls who
received RTLit intervention continued to make gains even after the
support was discontinued at the end of Term 1, 2025

Evidence- 
Sources of 
information 

Overall teacher judgements for 2025, Assessment data from summative and 
formative assessments. 

Reason for 
differences- 
exceeded or did 
not meet yet 

The differences in achievement and accelerated progress are attributed to 
several factors: 

● Effective Interventions: Targeted teaching and intervention strategies
were effective in supporting accelerated progress.1 

● Structured Literacy Expertise: The literacy strengths of the Structured
Literacy Teacher and her Tier 2 small-group support for students at risk
have enriched learning programmes.1 

● BSLA Implementation: The ongoing implementation of the BSLA
structured literacy approach, with the Junior Team fully trained, is a
proactive approach enhancing literacy education.1 

● Strong Partnerships: Forming and maintaining strong relationships
with whānau strengthens the learning partnership, which supports
improved student outcomes for Māori students.1 

● Staff Commitment: The commitment of staff to professional growth and
student learning is highlighted, particularly the Senior Team engaging in
BSLA training.

Planning for next 
year- What do 
you need to do to 
address turrets 
that were not 
achieved. 

he focus moving forward into 2026 is on sustained implementation and targeted 
support: 

● Continue BSLA Implementation: The Senior Team will commence
their professional development in BSLA structured literacy, positioning
the school for continued improved student outcomes.1 

● Targeted Support: Maintain focus on targeted support to accelerate
progress for the remaining proportion of learners still below expectation
(e.g., the 25% of male students below expectation).1 

● Learner Extension: Focus on extending those students already
achieving at or above the expected level, with BSLA expected to assist
this goal.1 

● Monitor and Support: Continued monitoring and support will be vital to
ensure all students receive high-quality literacy education.1 

● Strengthen Whānau Relationships: Continue forming and maintaining
strong relationships with whānau to reinforce the goal of raising
achievement for Māori students.1 

https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit
https://docs.google.com/document/d/1T_DccgSZmHlhIpyQQhsQPO56E5zukSOvpppJ6VVveXU/edit


Writing priority students 

Writing target- 26 year 5 students are identified for targeted intervention. 

Actions The support for all students, including the target groups, was centered on the 
sustained implementation of the Writer’s Toolbox programme for the second 
year.

● Professional Development: Staff completed sustained professional
development in the Writer’s Toolbox programme to establish a
consistent, whole-school approach to instruction, standardize
pedagogical language, and enhance scaffolding.

● Structured Delivery: The professional development package included
remote Zoom sessions, in-person small group sessions, and practical,
in-class support.

● Clear Expectations: A clear framework and set of teaching
expectations were successfully implemented across all year levels.

● Curriculum Mapping: The whole-school teaching overview was
implemented, providing staff with a clearly articulated scope and
sequence document that specified writing instruction outcomes for each
year level.

● Targeted Strategies: The school implemented targeted literacy
strategies, particularly for Māori writers and male students.

What we 
achieved 

The targeted literacy strategies and consistent instructional delivery yielded 
varied results for the identified groups: 

● Māori Writing: Showed a strong, positive trend, with 67% achieving at
or above the expected curriculum level—a substantial 17% increase
from 2024.

● Pockets for Celebration: Most Māori students in Year 1 reached
the expected writing level, and a strong cohort was seen in Year
3.

● Male Writing: Confirmed a positive growth trajectory, with 57%
achieving at or above the expected level—a 6% increase from the 2024
result.

● Year 2 Cohort: Experienced a decline in proficiency, moving from 61%
at or above the expected level at the end of Year 1 (2024) to 55% at or
above the expected level at the end of Year 2 (2025).

Evidence Overall teacher judgements for 2025, Assessment data from summative and 
formative assessments. 

Reason for 
differences 

The report attributes successes to the consistent, structured approach, while 
challenges are linked to gender disparity and increasing curricular demands: 

● Accelerated Growth (Māori): The substantial 17% increase is
attributed to the targeted literacy strategies and the structured delivery of
the Writer’s Toolbox programme, which began to effectively accelerate
achievement for this group.

● Persistent Disparity (Males): Although male achievement saw a 6%
increase, the overall proficiency rate of 57% indicates a persistent
achievement disparity when compared to female students (78%). The
data also shows more male Māori students below the expected level



compared to their female counterparts.
● Decline (Year 2 Cohort): The decrease in proficiency for this cohort is

attributed to the increased expectations of the Writer's Toolbox
curriculum in the second year, which requires students to write more
than one sentence and incorporate greater exposure to varied sentence
types.

Planning for the 
future 

To ensure continued school improvement, the following steps and 
recommendations are planned: 
Overall Embedding: Continue to embed and monitor teaching and learning 
programmes throughout 2026, building on the investment made in the Writer’s 
Toolbox programme.

● Targeted Instructional Focus (Males): A targeted instructional focus is
recommended for male writing achievement across all year levels. This
concentration should be on strategies within the Writer’s Toolbox
framework that:

● Enhance engagement.
● Build sophistication in sentence construction.
● Provide explicit scaffolding to assist boys in successfully

navigating the transition to higher curricular demands.
● Monitoring (Year 2 Cohort): Maintain monitoring of this group to

ensure instructional delivery support and Writer’s Toolbox resources
increase their ability to successfully meet these escalating curricular
demands.

● Continued Improvement (Māori): The school will continue the mahi in
this space, hoping the positive growth trend already beginning will
continue.

● ERO Focus: Continue to improve boys' writing, as highlighted by ERO.



Mathematics priority students 

Maths Target Group- a group of 5x Year 4 and 14x year 6 students were identified from 2024 
assessment data to be prioritised for extra support in maths. During the year 1x year 4 and 3x year 6 
students from this group left our school.  

Actions ● Ongoing GLOSS testing was conducted for priority students
● Progress was monitored using progress indicators found on Hero
● The school used the Maths No-Problem resource, which employs a spiral

curriculum focusing on a Concrete-Pictorial-Abstract (CPA) approach to
learning and problem-solving

What we 
achieved ● Out of the 15 identified priority students (in Year 4 and Year 6, consisting of 10

girls and 5 boys), 47% were achieving at the expected level by the end of the
year.

● Three of the 15 students were showing signs of achieving by the mid-year
mark.

● Three Year 6 students were successfully moved out of the "well-below"
category.



Evidence Informed Teacher Decisions 

Reason for 
differences 

Even though the percentages of improvement did not radically change, the 
microshifts of achievement did occur. Students who continue to be below 
expectation are students with identified learning challenges or ESOL. 
Unfortunately the MAP programme, which would be great for these students, will 
not pick up these students because they are too low to meet the programme 
requirements. 

Planning for the 
future 

The Maths and Pāngarau Acceleration Programme (MAP) will be implemented in 
2026 for some priority students. 

● Continued use and development of staff understanding of the new curriculum.
● Embedding the Maths, No Problem resource into schoolwide programs.
● Students led goal setting through the SMS and Maths, No Problem.



Evaluation and analysis of the school’s students’ progress and achievement 
Our students are engaged with an hour of instructional and structured learning in Reading, Writing and Mathematics. Our classes are organised into junior 
school students (year 0-3) and Senior Students (Year 4-6).  

Reading
Overall 

Judgement

End 
Year 0 

Mid 
Year 1 

End 
Year 1 

Mid 
Year 2 

End 
Year 2 

Mid 
Year 3 

End 
Year 3 

Mid 
Year 4 

End 
Year 4 

Mid 
Year 5 

End 
Year 5 

Mid 
Year 6 

End 
Year 6 

2025 
totals 2024 Difference Judgement

Well above 0.0% 1.7% -1.7%
Well 

above 

Above 1 2 6 8 6 12 3 4 7 12 14.6% 20.3% -5.7% Above 

At 13 21 20 14 20 20 30 22 18 40 44 30 29 64.9% 49.0% 15.9% At 

Below 2 6 5 17 10 10 3 2 2 9 9 5 4 13.1% 14.5% -1.4% Below 

Well below 2 6 6 4 4 8 5 4 3 7.5% 14.5% -7.0%
Well 

below 

Totals 16 27 29 37 38 36 39 34 36 60 62 46 48 268 290 Totals 

At and 
above 88% 78% 76% 54% 74% 56% 77% 82% 83% 72% 77% 80% 85% 79.5% 71.0% 8.5% 

At and 
above 



Male Reading 

Judgement 

End 
Year 0 

Mid 
Year 1 

End 
Year 1 

Mid 
Year 2 

End 
Year 2 

Mid 
Year 3 

End 
Year 3 

Mid 
Year 4 

End 
Year 4 

Mid 
Year 5 

End 
Year 5 

Mid 
Year 6 

End 
Year 6 

2025 
totals 2024 Difference Judgement

Well above 0.0% 1.4% -1.4%
Well 

above 

Above 1 2 1 3 6 2 2 3 5 12.3% 15.7% -3.4% Above 

At 5 10 9 8 10 12 18 10 8 24 26 10 11 63.0% 49.3% 13.7% At 

Below 2 5 4 9 6 8 2 1 1 4 3 4 2 14.5% 13.6% 0.9% Below 

Well below 2 5 6 2 1 3 3 2 2 10.1% 20.0% -9.9%
Well 

below 

Totals 8 15 17 17 17 25 26 16 16 33 34 19 20 138 140 Totals 

At and 
above 75% 67% 65% 47% 65% 48% 69% 81% 88% 79% 82% 68% 80% 75.4% 66.4% 9.0% 

At and 
above 

Female Reading 

Judgement 

End 
Year 0 

Mid 
Year 1 

End 
Year 1 

Mid 
Year 2 

End 
Year 2 

Mid 
Year 3 

End 
Year 3 

Mid 
Year 4 

End 
Year 4 

Mid 
Year 5 

End 
Year 5 

Mid 
Year 6 

End 
Year 6 

2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 2.0% -2.0%

Well 
above 

Above 6 7 3 6 1 2 4 7 16.9% 24.7% -7.8% Above 

At 8 11 11 6 10 8 12 12 10 16 18 20 18 66.9% 48.7% 18.2% At 

Below 1 1 8 4 2 1 1 1 5 6 1 2 11.5% 15.3% -3.8% Below 

Well 
below 1 2 3 5 2 2 1 4.6% 9.3% -4.7%

Well 
below 

Totals 8 12 12 20 21 11 13 18 20 27 28 27 28 130 150 Totals 

At and 
above 100% 92% 92% 60% 81% 73% 92% 83% 80% 63% 71% 89% 89% 83.8% 75.3% 8.5% 

At and 
above 



Maori Reading 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 1% -1.0%

Well 
above 

Above 1 1 2 2 1 3 5.4% 12.4% -7.0% Above 

At 5 6 7 4 7 6 9 6 7 10 11 13 13 71.1% 52.6% 18.5% At 

Below 1 4 1 8 4 1 1 1 2 1 9.6% 16.5% -6.9% Below 

Well 
below 2 3 2 1 2 3 2 1 1 23.7% 17.5% 6.2% 

Well 
below 

Totals 7 10 10 12 12 10 11 10 11 13 14 17 18 83 97 Totals 

At and 
above 86% 60% 70% 33% 67% 60% 82% 80% 82% 77% 79% 82% 89% 76.5% 66% 10.5% 

At and 
above 

Writing 
Schoolwide 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.0% 0.0% 

Well 
above 

Above 2 1 3 3 2 3 1 7 6.0% 6.9% -0.9% Above 

At 12 21 22 16 20 13 20 21 23 28 36 29 30 61.0% 54.9% 6.1% At 

Below 2 5 5 21 17 17 14 7 7 23 16 11 7 25.5% 32.6% -7.1% Below 

Well 
below 1 6 5 3 3 7 7 5 4 7.5% 5.6% 1.9% 

Well 
below 

Totals 16 26 28 37 38 36 39 34 36 60 62 46 48 267 288 Totals 

At and 
above 88% 81% 79% 43% 55% 36% 51% 71% 72% 50% 63% 65% 77% 67.0% 61.8% 5.2% 

At and 
above 



Male

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.0% 0.0% 

Well 
above 

Above 1 1 1 1 2 3 5.1% 4.3% 0.8% Above 

At 5 10 11 4 5 8 12 9 10 14 19 9 9 51.8% 46.8% 5.0% At 

Below 2 4 4 13 12 11 9 4 4 14 9 6 5 32.8% 41% -8.2% Below 

Well 
below 1 6 5 2 1 4 4 4 3 10.2% 7.9% 2.3% 

Well 
below 

Totals 8 14 16 17 17 25 26 16 16 33 34 19 20 137 139 Totals 

At and 
above 75% 71% 69% 24% 29% 32% 46% 63% 69% 45% 62% 47% 60% 56.9% 51.1% 5.8% 

At and 
above 

Female 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.0% 0.0% 

Well 
above 

Above 1 1 2 2 1 1 1 4 6.9% 9.4% -2.5% Above 

At 7 11 11 12 15 5 8 12 13 14 17 20 21 70.8% 62.4% 8.4% At 

Below 1 1 8 5 6 5 3 3 9 7 5 2 17.7% 24.8% -7.1% Below 

Well 
below 1 2 3 3 1 1 4.6% 3.4% 1.2% 

Well 
below 

Totals 8 12 12 20 21 11 13 18 20 27 28 27 28 130 149 Totals 

At and 
above 100% 92% 92% 60% 76% 45% 62% 78% 75% 56% 64% 78% 89% 77.7% 71.8% 5.9% 

At and 
above 



Maori

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.0% 0.0% 

Well 
above 

Above 2 1 1 1 4.9% 4.2% 0.7% Above 

At 4 5 7 2 5 4 7 6 6 7 9 11 13 62.2% 45.8% 16.4% At 

Below 1 4 1 10 7 4 3 3 4 2 1 4 3 24.4% 41.7% -17.3% Below 

Well 
below 1 2 1 1 1 3 3 2 1 8.5% 8.3% 0.2% 

Well 
below 

Totals 7 9 9 12 12 10 11 10 11 13 14 17 18 82 96 Totals 

At and 
above 86% 56% 78% 17% 42% 40% 64% 60% 55% 62% 71% 65% 78% 67.1% 50% 17.1% 

At and 
above 

Mathematics 
Schoolwide 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.3% -0.3%

Well 
above 

Above 3 1 1 1 2 4 6 4 6 6.7% 11.4% -4.7% Above 

At 11 20 25 29 27 32 33 21 24 30 46 27 30 73.1% 59.3% 13.8% At 

Below 2 6 1 7 9 3 4 8 6 23 14 10 10 17.2% 18.6% -1.4% Below 

Well 
below 2 1 2 1 7 2 5 2 3.0% 10.3% -7.3%

Well 
below 

Totals 16 27 29 37 38 36 39 34 36 60 62 46 48 268 290 Totals 

At and 
above 88% 78% 90% 81% 76% 89% 85% 74% 83% 50% 74% 67% 75% 79.9% 71% 8.9% 

At and 
above 



Male 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.7% -0.7%

Well 
above 

Above 3 2 2 1 2 5.1% 13.6% -8.5% Above 

At 3 10 14 13 13 23 22 12 12 17 28 12 12 75.4% 58.6% 16.8% At 

Below 2 5 1 4 4 1 2 1 2 14 6 2 5 15.9% 17.1% -1.2% Below 

Well 
below 2 1 2 1 2 4 1 3.6% 10.0% -6.4%

Well 
below 

Totals 8 15 17 17 17 25 26 16 16 33 34 19 20 138 140 Totals 

At and 
above 75% 67% 82% 76% 76% 92% 85% 88% 88% 52% 82% 68% 70% 80.4% 72.9% 7.5% 

At and 
above 

Female 

Judgement 
End 

Year 0 
Mid 

Year 1 
End 

Year 1 
Mid 

Year 2 
End 

Year 2 
Mid 

Year 3 
End 

Year 3 
Mid 

Year 4 
End 

Year 4 
Mid 

Year 5 
End 

Year 5 
Mid 

Year 6 
End 

Year 6 
2025 
totals 2024 Difference Judgement 

Well 
above 0.0% 0.0% 0.0% 

Well 
above 

Above 1 1 1 2 2 4 3 4 8.5% 9.3% -0.8% Above 

At 8 10 11 16 14 9 11 9 12 13 18 15 18 70.8% 60.0% 10.8% At 

Below 1 3 5 2 2 7 4 9 8 8 5 18.5% 20.0% -1.5% Below 

Well 
below 5 2 1 1 2.3% 10.7% -8.4%

Well 
below 

Totals 8 12 12 20 21 11 13 18 20 27 28 27 28 130 150 Totals 

At and 
above 100% 92% 100% 85% 76% 82% 85% 61% 80% 48% 64% 67% 79% 79.2% 69.3% 9.9% 

At and 
above 



Maori 

Judgement 
End 

Year 0 
Mid Year 

1 
End 

Year 1 
Mid Year 

2 
End 

Year 2 
Mid Year 

3 
End 

Year 3 
Mid Year 

4 
End 

Year 4 
Mid Year 

5 
End 

Year 5 
Mid Year 

6 
End 

Year 6 2025 totals 2024 Difference Judgement 

Well above 0.0% 0.0% 0.0% Well above 

Above 2 1 3.6% 7.3% -3.7% Above 

At 4 6 8 10 9 9 9 6 7 8 9 9 11 68.7% 52.1% 16.6% At 

Below 1 4 2 3 1 2 4 4 2 4 6 6 24.1% 24.0% 0.1% Below 

Well below 2 3 1 2 3.6% 16.7% -13.1% Well below 

Totals 7 10 10 12 12 10 11 10 11 13 14 17 18 83 96 Totals 

At and 
above 86% 60% 80% 83% 75% 90% 82% 60% 64% 62% 64% 53% 67% 72.3% 59.4% 12.9% 

At and 
above 



Whole School Reading Report 2025 
The 2025 Whole School Reading Report reflects good overall progress and a proactive approach to enhancing literacy education, primarily through the ongoing 
implementation of the Better Start Literacy Approach (BSLA) structured literacy, with the Junior Team fully trained and the Senior Team commencing professional 
development in 2026.

Key Achievements in 2025: 

● Accelerated Cohort Progress: Analysis of cohort data indicates sustained, positive progress. The most notable progress was seen in the 2023 Year 1
cohort, which demonstrated accelerated improvement, moving from 16% of students achieving at or above the expected curriculum level in 2023 to 77% as
Year 3 students in 2025. 

● Māori Student Improvement: Overall Māori student achievement showed a significant 12 percentage point improvement, rising from 66% at or above the
expected level in 2024 to 78% in 2025. 

● Gender Trends:
● Male achievement showed a positive upward trend, increasing from 66% at or above expectation in 2024 to 75% in 2025.
● Female students maintained strong performance with a sustained upward trend, increasing from 75% in 2024 to 83% at or above the expected

level in 2025. 







Māori Students 



Focus Moving Forward into 2026: 

With the Junior Team fully trained in BSLA and the Senior Team commencing their professional development in (BSLA) structured literacy 
approach, the school is well-positioned for continued improved student outcomes in Reading. The ongoing focus will be on targeted support to 
accelerate progress for the proportion of learners still below expectation, and on extending those already achieving at or above the expected 
level. Continued monitoring and support will be vital to ensure all students receive the high-quality literacy education they deserve. 
We are fortunate to have the literacy strengths of our Structured Literacy Teacher, Michelle Allemann, who is supporting students and staff 
across the school to enrich learning programmes. MIchelle takes students for our Tier 2 targeted, small-group support designed for students at 
risk of reading difficulties. This provides them with an extra 30 minutes of evidence-based instruction daily. Her teaching focuses on phonemic 
awareness, phonics, fluency, vocabulary, and comprehension. These interventions offer intensive, explicit instruction, pre-teaching, and 
immediate feedback with each session. 

Whole School Writing Report 2025 

The 2025 Whole School Writing Report confirms a strong overall positive trajectory, which validates the investment and sustained professional 
development in the Writer’s Toolbox programme. 

● Overall Achievement: 62% of all students achieved at or above the expected curriculum level, representing an 8% increase over the
previous year. The consistent implementation of the Writer’s Toolbox for a second year has established a consistent, whole-school
approach to writing instruction.

● Key Strengths and Growth:
○ Female Students: Continued high achievement with 78% at or above the expected level, a 6% increase from 2024.
○ Māori Writers: Demonstrated substantial growth, achieving a 17% increase to reach 67% at or above the expected level,

confirming that targeted literacy strategies are accelerating achievement for this group.
● Areas for Improvement and Focus:

○ Male Students: Achievement saw a 6% increase to 57% at or above the expected level, but this indicates a persistent
achievement disparity compared to female students (78%). A targeted instructional focus is recommended to enhance
engagement and build sophistication in sentence construction for boys.

○ Year 2 Cohort: Proficiency decreased from 61% at the end of Year 1 to 55% at the end of Year 2. This decline is attributed to the
increased expectations of the curriculum, which necessitates more complex sentence structures and multi-sentence writing.



What does our data show us? 

Female Writing 

Analysis of our 2025 data confirms that female students continue achieving well in writing, with 78% of our girls demonstrating proficiency at or 
above the expected curriculum level. This achievement is particularly pleasing as it represents a significant 6% increase from the 2024 result. 
This positive trajectory aligns with the overall schoolwide improvement as a result of our targeted literacy strategies. It strongly suggests that 
the sustained professional development in the Writer’s Toolbox programme is successfully impacting instructional delivery. The programme 
provides a robust structure for our classroom writing programmes, ensuring consistency in teaching across all year levels, which is crucial for 
building student skills and reinforcing the positive outcomes seen in our female learners. 



Male Writing 

Overall male writing data for 2025 confirms a positive growth trajectory, with 57% of our boys achieving at or above the expected curriculum 
level. This pleasing result represents a 6% increase from the 2024 year, confirming that the targeted literacy strategies and the consistent 
instructional delivery afforded by the Writer’s Toolbox programme are positively impacting male student achievement. We recognise that 57% 
does leave us with a lot of room for improvement and our focus as highlighted by ERO, is to continue to improve our boys' writing. 

Schoolwide Maori Writing 



Analysis of the Māori writing data for 2025 demonstrates a strong and positive trend, with 67% of our Māori writers now achieving at or above 
the expected curriculum level. This outcome is particularly significant as it represents a substantial 17% increase from our 2024 data, 
confirming that our targeted literacy strategies and the structured delivery of the Writer’s Toolbox programme are beginning to effectively 
accelerate achievement for this group. While the data indicates there are more male Māori students below the expected level compared to their 
female counterparts. There are encouraging ‘pockets for celebration’ throughout the school, most notably with most Māori students in Year 1 
reaching the expected writing level, and a strong cohort in Year 3 where 6 students are meeting or above the expected level compared to 4 
who are below. We hope that this positive growth will continue, aligning with the improving trend already beginning to be established. 

Whole School Mathematics Report Summary 
The school showed steady growth in mathematics achievement overall, reaching 79.9% of students at or above the expected curriculum level 
by the end of 2025. This is an increase from 71% in 2024 and 65% in 2023. 

Key Trends: 



● Year Groups: 74% or more of students are achieving at or above expectation in each age group.
● Area for Support: Fifty-four students (20%) were identified as below or well below expectation, with the majority being in Year 5 and Year

6. Notably, 'belows' and 'well-belows' slightly increased in Years 2 and 3.
● Cohort Progress: The data shows pleasing results in tracking cohorts:

○ Students who were Year 1 in 2023 (58% at/above) are now Year 3s (85% at/above).
○ Students who were Year 2 in 2023 (54% at/above) are now Year 4s (83% at/above).

Achievement by Group 

Gender Groups (Achievement at or above expectation): 

● Males: 80% achieved at and above expectations, an increase from 72% in 2024. No year levels for males were below 70% at and above
expectation.

● Females: 79% achieved at and above expectations, an increase from 68% in 2024. The one year group that was below 70% showed a
20% improvement from the previous year (when they were Year 4s at 50%).

Ethnic Groups (Achievement at or above expectation): 

● European students showed the highest achievement at 85%.
● Combined Pasifika, MELAA, and other students achieved 82%.
● Asian students achieved 79%, a significant increase from 50% in 2024, though based on a smaller cohort (43 students).
● Māori students achieved 72%, a substantial improvement from 59% in 2024.

Progressive Achievement Tests (PAT) Results 

The PAT results for Year 3–Year 6 show that each year group experienced growth and improvement over the year. In most cases, groups 
moved from being below the national average to above it. Stanine growth ranged from 0.6 to 1.3 stanine improvement.Future Action (2026) 

In 2026, the school plans to implement the Maths and Pāngarau Acceleration Programme (MAP) for some priority students. This is a New 
Zealand Ministry of Education initiative that provides targeted, intensive small-group tutoring over 12 weeks to boost mathematical skills for 
students in Years 0–8 who are falling behind. 














